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Critical Element 6.3 (emphasis added)

• …the alternate academic achievement standards (1) are aligned with 
the State’s challenging academic content standards for the grade in 
which a student is enrolled; (2) promote access to the general 
curriculum consistent with the IDEA; (3) reflect professional judgment 
as to the highest possible standards achievable for such students; (4) 
are designated in the IEP for each student for whom alternate 
academic achievement standards apply; and (5) are aligned to ensure 
that a student who meets the alternate academic achievement 
standards is on track to pursue postsecondary education or 
competitive integrated employment. 



Examples of Evidence
From the Peer Review Guidance

Documentation that the State’s alternate academic achievement standards are aligned 
with the State’s academic content standards for the grade in which a student is enrolled, 
such as: 
• A description of the process used to develop the alternate academic achievement 

standards that shows: 
• The State’s grade-level academic content standards or extended academic content standards were 

used as a main reference in writing performance level descriptors for the alternate academic 
achievement standards; 

• The process of setting cut scores used, as a main reference, performance level descriptors aligned 
with the State’s grade-level academic content standards or extended academic content standards; 

• The cut scores were set and performance level descriptors written to align with the State’s grade-
level academic content standards or extended academic content standards; 

• A description of steps taken to vertically articulate the alternate academic achievement standards 
(including cut scores and performance level descriptors) across grades; 

• Follow-up studies that examine proficiency on the high-school assessments and performance in 
post-secondary education, vocational training or competitive integrated employment. 



Why this session?

• Part 5 added in late 2018, retroactively applied with many states 
expected to submit evidence by 2020

• Limited track record of postsecondary opportunities for students with 
the most significant cognitive disabilities

• Even less about postsecondary outcomes
• Some national conversations and resource documents emerging

How are states and consortia 
approaching the new requirement?



Identifying 
WIOA-related Standards

Hawaii Department of Education
Initial Step to Address C.E. 6.3

June 2019



Introduction

• “If you are on the right path, it will always be uphill.”

-Henry B. Eyring



Background

• The Hawaii State Assessment- Alternate (HSA-Alt) is in a unique position 
this year with newly developed Performance Level Descriptors (PLDs) and 
Standard Setting taking place this summer.

• The HSA-Alt PLDs are linked to the Common Core and Next Generation 
Science Standards.

• The development process for the HSA-Alt PLDs did not specifically 
consider postsecondary education and competitive integrated employment 
for students with significant cognitive disabilities.



Questions

• What skills and competencies do SWSCD need to be on track to pursue 
postsecondary education and competitive integrated employment?

• How and where are these skills and competencies found within the HSA-Alt 
PLDs?

• Has our reduction of the ”college and career ready” expectations of the 
Common Core and Next Generation Science standards maintained reference 
to these skills?



Process

• Convene a committee of industry, state, and community partners. 

• Identify essential skills that SWSCD need for successful transition. 

• Discuss available employment opportunities.

• Review HSA-Alt Performance Level Descriptors 
• Identify PLDs that connect to essential skills needed for postsecondary transition.

• Provide examples of skills that students might demonstrate at work or in society.



Consideration #1: 
What are the essential skills needed for postsecondary transition?

• Essential skills 
• Interpersonal, coping, self-advocacy, dependability, persistence, adaptability

• Communication, decision-making, personal hygiene, health and wellness, age-
appropriate behavior (Health standards)

• Math- time, money, measurement, location

• ELA- safety signs, comprehension, recall of task directions



Consideration #2: 
What employment opportunities are available ? 

• Agriculture
• Service industry
• Office support
• Technology
• Job carving/ self-employment cottage industry
• Customizing employment

- Key component is the assessment of student skill/interest/preferences/needs, including sensitivity to 
environment and matching to employment opportunity before graduation



Consideration #3: 
Which PLDs are work-related? 

1. Determine whether a Performance Level Descriptor is directly tied to 
postsecondary education and competitive integrated employment.

2. If yes, provide examples of the skills that the student would demonstrate in 
the workplace. 



Consideration #4: 
How will we address identified PLDs?

Hawaii Department of Education Internal Decision:

• Not to prioritize work-related PLDs within the HSA-Alt PLD document.

• To note identified PLDs using a symbol such as an asterisk next to the 
associated standard.

• Create an Appendix to address identified PLDs.
• Include standard, essence statement, “Meets” PLD, and examples of work-related skills.

• For Science and ELA, limit the identified standards to high school level.



Committee Feedback by Content Area

For Math- Stress the importance of including elementary and middle school 
standards that involve time, money, measurement, and rate along with the high 
school standards.
For Science- Include consideration of standards that promote health and self-
awareness, community contribution, and civic responsibility along with those 
connected to work-related skills.
For ELA- Focus on both work-related skills and work-related scenarios.  
Question about where reading safety signs, following directions, and 
interpreting a schedule fit in to the high school performance expectations. 



Product

• Work-related Standards are identified and noted with an encircled W in the Range PLDs.

• An Appendix to the HSA-Alt Range PLDs is made that contains these identified Work-
related standards 

• For Math, Item Specification Development Notes are also included that call for the use 
of contexts involving money, decimal numbers, time, and measurement.



Product: Appendix of Work-related Math PLDs



Product: Appendix of Work-related Science PLDs



Product: Appendix of Work-related ELA PLDs



Questions:

• To what extent can standards be reduced or extended?

• Is it possible to reduce high school math standards to include skills involving time, 
money, and measurement? 

• Is there a way to extend the elementary and middle school math skills related to time, 
money, and measurement into the descriptions of performance for the high school 
alternate assessment?

• What about safety signage, following directions, and reading a schedule?

• Where do these identified skills fit in? 



Consider the future…

If the reduced form of an elementary or middle school standard at the ”Meets” 
level of proficiency on the alternate assessment does not address the level of 
skill that is required later in the workplace, could the subsequent measurement 
of this skill add to our programs for SWSCD and possibly serve as an accurate 
predictor of future success? 

• How will this impact instruction?

• Could this improve outcomes for our SWSCD?



Next Steps

• Focus on developing work-related items for the HSA-Alt. 
• Track HSA-Alt student proficiency gains.
• Examine teacher instructional practices.
• Set up the expectation that information on postsecondary education and 

employment will be gathered on students who participated in the HSA-Alt. 
• Set up the systems needed to collect post-graduation data on students who 

participated in the HSA-Alt. 



Your Input

• If you would like to provide me with your feedback, my contact email 
address is sue9forbes@gmail.com
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DYNAMIC LEARNING MAPS ALTERNATE 
ASSESSMENTS AND POSTSECONDARY OUTCOMES

Amy Clark, Jennifer Burnes, Gail Tiemann, & Meagan Karvonen
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Background

• DLM assessments are alternate assessments for 
students with significant cognitive disabilities 
– Grades 3-8, HS
– English language arts, mathematics, science

• Results based on skill mastery
• Four performance levels: emerging, approaching, 

at target, and advanced
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States Using DLM Assessments
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Postsecondary Outcomes

• In addition to peer review requirement, validity 
argument and theory of action both indicate need for 
consequential evidence regarding students post-school 
outcomes

• To date, collected extensive evidence on technical 
adequacy of DLM assessment system and overall 
student performance 

• Have not collected evidence on the relationship 
between performance on DLM assessments and 
students’ college, career, and community outcomes
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Steps for Collecting Evidence

1. Form governance ad hoc committee
2. Define opportunities and skills framework
3. Conduct expert interviews
4. Panel 1: Review and evaluate framework
5. Panel 2: Alignment evidence 
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Steps for Collecting Evidence

1. Form governance ad hoc committee
2. Define opportunities and skills framework
3. Conduct expert interviews
4. Panel 1: Review and evaluate framework
5. Panel 2: Alignment evidence 
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Governance Ad Hoc Committee

• Formed postsecondary ad hoc committee in 
September 2018 to inform collection of 
postsecondary outcomes evidence
– Representation from across states

• Held monthly calls to determine data and 
initiatives already ongoing in states and inform 
priority next steps for research agenda
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Goals

• Examine the relationship between students who 
achieve at target on DLM alternate assessments 
and students’ pursuit of postsecondary outcomes

• Collect evidence to address retroactive peer review 
requirement for Critical Element 6.3
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Examples of State Initiatives

• Indicator 14 data
– Desire to expand data to collection for students with 

SCD 

• Transition and vocational rehabilitation services
– Assist with career readiness and/or college programs
– Includes state agencies and privately-run organizations

• Identification of individuals to include in expert 
interviews
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Steps for Collecting Evidence

1. Form governance ad hoc committee
2. Define opportunities and skills framework
3. Conduct expert interviews
4. Panel 1: Review and evaluate framework
5. Panel 2: Alignment evidence 
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Opportunity and Skills Framework

• From multiple data sources, including existing 
literature and national resources, define a range of 
postsecondary opportunities available to students 
with SCD and the academic skills they need in 
order to pursue those opportunities 
– Delineate for postsecondary education and employment
– Identify academic skills versus other factors that 

influence opportunities



[framework slides]
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Steps for Collecting Evidence

1. Form governance ad hoc committee
2. Define opportunities and skills framework
3. Conduct expert interviews
4. Panel 1: Review and evaluate framework
5. Panel 2: Alignment evidence 
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Interviews

• Interviews with 6-8 experts on population of 
students with significant cognitive disabilities and 
secondary transition
– Backgrounds in transition, population; self-advocates 

and their parents

• Use their feedback to iteratively refine 
opportunities and skills framework

• Scheduling interviews for July 2019
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Steps for Collecting Evidence

1. Form governance ad hoc committee
2. Define opportunities and skills framework
3. Conduct expert interviews
4. Panel 1: Review and evaluate framework
5. Panel 2: Alignment evidence 
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Panel Purpose

Convene a wide range of community stakeholders to 
explore the extent to which students that meet DLM 
alternate achievement standards are on track to 
pursue postsecondary education or competitive 
integrated employment
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Panel 1

• Recruit wide range of stakeholders from postsecondary 
education and competitive integrated employment 

• Convene a panel to review and evaluate opportunity 
and skills framework
– Range of skills & opportunities they see in employment and 

postsecondary education
• Current versus aspirational 

– Skills by subject (ELA, mathematics, and science)

• Panel 1 to be conducted October 2019



41

Panel 2

• Recruit and convene second panel by April 2020
• Evaluate DLM alternate achievement standards 

against the postsecondary opportunities and 
related academic skills derived in Part 1
– Rate performance level as not on track, partially on 

track, on track, or extends beyond expectations
• Assemble and report results

– Include as technical evidence in peer review 
resubmissions due December 2020
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Future Research

• Use feedback from ad hoc and panelists to plan the 
next research steps and seek grant funding for more 
rigorous inquiries

• Examples could include:
– Explore existing sources of outcome data
– Collect new data to consider what additional factors beyond 

academic achievement mediate or moderate students’ 
outcomes

– Following a random sample of our students for at least one 
year following graduation or transition from high school



Wisconsin’s Approach

Iris Jacobson
Wisconsin Department of 
Public Instruction
Education Consultant
NCSA June 2019



Post Secondary Plans and Outcomes
• Indicator 13-Post Transition Plan (PTP)

• Working with transition consultants.
• Adding yes/no question indicating participation on alternate assessment.
• Transition Readiness Grants

• Indicator 14-Post Secondary Outcomes

• Transition Improvement Grant (TIG)

https://dpi.wi.gov/sped/about/state-performance-plan/indicators/13-transition
https://dpi.wi.gov/sped/about/state-performance-plan/indicators/13-transition/update
https://dpi.wi.gov/sped/about/state-performance-plan/indicators/14-post-high-school
https://www.witig.org/


Post Secondary Plans and Outcomes

• Wisconsin Act 178

• Competitive Integrated Employment (CIE)

• Instructional Environments

https://docs.legis.wisconsin.gov/2017/related/acts/178
https://dwd.wisconsin.gov/dvr/cie/


Exploring Options

• What does Wisconsin have in place.

• Should we develop criteria?

• Aligning Career Tech Ed standards. 

• What are other states considering?



Thank You

Thank you!



Establishing a Research Agenda:
Post-Secondary Outcomes for Students with the 

Most Significant Cognitive Disabilities

2019 National Conference on Student Assessment

Orlando, FL 

Melissa Gholson
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Investigating Post Secondary Outcomes

• How do we know our standards are aligned to ensure that 
students who meet the alternate academic achievement 
standards are on track to pursue postsecondary education 
or competitive integrated employment?

• Can we prepare students for success in post-secondary 
education, vocational training or competitive integrated 
employment venues?

• What do we know about students who are currently 
achieving success in postsecondary education or 
competitive integrated employment?

• How do secondary academic skills translate into post-
secondary career readiness skills?
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Research: Career Technical Education & Disabilities
• Students with four credits of CTE courses in high school are 

more likely to be employed within 2 years of leaving high 
school than observably similar SWD who enroll in fewer CTE 
courses in high school (Wagner, Neuman & Javitz, 2016)

• School to work programs for students with disabilities have a 
positive impact on employment outcomes (Enyati & Karpur, 
2019)

• Recent work is predictive of positive postsecondary 
outcomes for SWD (Gottfried, Bozick, Rose, & Moore, 2016). 

• Call for more targeted research studies to inform policy and 
practice for students with disabilities (Lombardi, Dougherty 
& Monahan, 2018). 
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Need for Models & Opportunity to Learn
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The four keys of college and career readiness.
Source: Copyright 2011 by the Educational Policy Improvement 

Center



Theories of Action & Outcomes
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Alignment Challenges: State CTE to Common 
Career Technical Core Standards
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Possibilities for Research

• Conduct studies to examine the relationship of the Alternate 
Academic Achievement Standards to Career & Technical 
Education Standards 

• Examine the performance of students who are proficient based 
on the AAAS during secondary transition and work based 
placements

• Establish conceptual models of career readiness (post secondary 
and competitive integrated employment) for students with 
significant cognitive disabilities

• Conduct case studies to develop models of post secondary 
success

• Establish a theory of action to identify goals, long term 
outcomes and program development
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What Actions Might States Take?

• Incorporate and align CTE secondary and postsecondary 
education standards into secondary programs

• Establish data systems including information on CTE and 
career readiness courses in secondary settings

• Develop studies that examine proficiency and performance in 
post-secondary education, vocational training or competitive 
integrated employment

• Examine the experiences of students with significant 
cognitive disabilities in CTE programs

• Develop success stories

• Evaluate existing transition to work programs 
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Final Thoughts

• Develop a research agenda to support the design of postsecondary 
opportunities for students with significant cognitive disabilities in adult 
education, vocational and career technical education

• Aligning programs with local economic needs to maximize employability 

• Connect with workforce and economic development partners  and stakeholders 
to leverage resources and better address students’ and employers’ needs

• Use research to establish baseline data and develop measurement tools
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QUESTIONS?



Discussion
Susan Weigert, US Department of Education



Audience Discussion and Q+A
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