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DLM ELA Claim 2

Students can produce writing for a 
range of purposes and audiences.

Presenter
Presentation Notes
The DLM™ Essential Elements, require students to produce writing for a range of purposes and audiences.  To build a foundation for college- and career-readiness, students need to learn to use writing as a way of offering and supporting opinions, to demonstrate understanding of the subjects they are studying, and to convey real and imagined experiences, events, and topics.  As highlighted in DLM English Language Arts Claim 2, students are expected to produce writing for a range of purposes and audiences.  



A process of constructing 
texts in traditional 
orthography that 

communicate experiences, 
thoughts, feelings, and 

understandings for diverse 
audiences and purposes.

Presenter
Presentation Notes
Writing refers to the process of constructing texts in traditional orthography, either print or braille, that communicate experiences, thoughts, feelings, and understandings for diverse audiences and purposes. This represents a substantive and substantial shift from the ways in which we have traditionally approached writing for students with significant cognitive disabilities.  Programs that did address traditional orthography focused on handwriting practice and curricula, tracing and fine motor exercises, and copying tasks.  Mastery of these activities was viewed as prerequisite to writing for communication purposes.   Programs that focused on communication tended to bypass traditional orthography by trying to teach children to compose texts using task-specific picture symbols or word banks. The DLM™ Essential Elements require a marriage and extension of these approaches in the writing strand.  We must teach children NOT JUST traditional orthography, NOT JUST communication, BUT RATHER how to use traditional orthography to communicate to different people for different reasons. 



Produce writing for a 
range of purposes and 

audiences

Communicate for a 
range of purposes with 
a range of audiences



What is emergent writing?

Presenter
Presentation Notes
What exactly is emergent writing? Emergent writing includes the marks, scribbles, lines and randomly selected letters of beginning writers. Although we often associate this type of writing with younger children, students of any age can be emergent writers based on their experience, abilities, and disabilities. 



Emergent writers have to figure out many 
things!

• How to use a pencil

• How to construct understandings

• How to represent their ideas

• That writing is communication

Presenter
Presentation Notes
Emergent writers experiment with writing to figure out and learn many things. As they experiment, students are figuring out how to use a pencil, how to construct understandings, how to represent their ideas, and that writing is communication.



How do you get started?

Understand that writing 
development EMERGES over time.

Presenter
Presentation Notes
DLM™ Claim 2 describes writing for a range of purposes and audiences as a primary outcome for students with significant cognitive disabilities, but how do you get started?Emergent writers can begin working on the DLM™ Essential Elements in writing long before they can write words, identify letters, or communicate clearly with others. It’s important to remember that writing skills emerge over a long period of time. So, be patient and provide lots of meaningful opportunities to letters and words to engage in writing.



Emergent Writing 

• Choose a topic

• Communicate about the topic

• Write about the topic using the alphabet



Everyone Needs a Pencil

Presenter
Presentation Notes
The first thing to consider is that in order to write, you have to have some sort of writing tool. For students with significant cognitive disabilities, this can be quite a challenge. Due to motor and/or sensory challenges, many students with significant cognitive disabilities need something other than a conventional pen, pencil, or computer keyboard to produce writing.  As described in the module on alternate pencils, every student must have access to all 26 letters of the alphabet – it may be access provided through motor skills that make it possible to write letters with a conventional pen or pencil, pointing skills that allow access to a standard keyboard, switch access that provides access to letters through scanning, or some other form. In this picture, the boy is uses two switches to access letters on his communication device.  He uses a switch near his right elbow to highlight letters one-at-a-time and then a switch near his knee to select a desired letter when it is highlighted. 



https://www.dlmpd.com/
instructional-resources/

Alternate Pencils Resources 
+

PD Module on Alternate Pencils



Text Types and Purposes

A key purpose of writing is to 
communicate clearly to an 

external audience.  

Presenter
Presentation Notes
Over time, students, like these two, learn to appreciate that a key purpose of writing is to communicate clearly to an external, sometimes unfamiliar, and perhaps even uncooperative audience, and they begin to adapt the form and content of their writing to accomplish particular tasks and purposes.   



Set meaningful task and purpose

Presenter
Presentation Notes
Teachers may be unsure of how to focus on writing for communicative purposes when students are unable to compose text independently or are still learning letter names, sounds, or words.   In the examples above, teachers supported meaningful composition for communicative purposes by encouraging or allowing spelling words at whatever level students were able. Eventually, they recognized that word prediction software would help the students communicate more successfully by spelling more words correctly.  There were three critical components in this interaction that can be extended to other lesson designs: • set up a meaningful task or purpose. For example, you might suggest that students write to provide reasons why recess should be longer, list items needed for an art project, or tell a story about a visit to an amusement park;• provide students with a means of access to traditional orthography such as alternate pencils, models of possible ways of writing, use of word prediction and other assistive technologies; and• provide a response from the intended audience as was modeled by the literacy counselor in the bugs example. . This is why activities like copying or tracing are insufficient.  They do not address the goal of writing to communicate for a variety of audiences and purposes.



Provide access to 
traditional orthography 
through print or braille 

letters

Presenter
Presentation Notes
Teachers may be unsure of how to focus on writing for communicative purposes when students are unable to compose text independently or are still learning letter names, sounds, or words.   In the examples above, teachers supported meaningful composition for communicative purposes by encouraging or allowing spelling words at whatever level students were able. Eventually, they recognized that word prediction software would help the students communicate more successfully by spelling more words correctly.  There were three critical components in this interaction that can be extended to other lesson designs: • set up a meaningful task or purpose. For example, you might suggest that students write to provide reasons why recess should be longer, list items needed for an art project, or tell a story about a visit to an amusement park;• provide students with a means of access to traditional orthography such as alternate pencils, models of possible ways of writing, use of word prediction and other assistive technologies; and• provide a response from the intended audience as was modeled by the literacy counselor in the bugs example. . This is why activities like copying or tracing are insufficient.  They do not address the goal of writing to communicate for a variety of audiences and purposes.



Facilitate audience response

Presenter
Presentation Notes
Teachers may be unsure of how to focus on writing for communicative purposes when students are unable to compose text independently or are still learning letter names, sounds, or words.   In the examples above, teachers supported meaningful composition for communicative purposes by encouraging or allowing spelling words at whatever level students were able. Eventually, they recognized that word prediction software would help the students communicate more successfully by spelling more words correctly.  There were three critical components in this interaction that can be extended to other lesson designs: • set up a meaningful task or purpose. For example, you might suggest that students write to provide reasons why recess should be longer, list items needed for an art project, or tell a story about a visit to an amusement park;• provide students with a means of access to traditional orthography such as alternate pencils, models of possible ways of writing, use of word prediction and other assistive technologies; and• provide a response from the intended audience as was modeled by the literacy counselor in the bugs example. . This is why activities like copying or tracing are insufficient.  They do not address the goal of writing to communicate for a variety of audiences and purposes.



THANK YOU!

For more information: www.dynamiclearningmaps.org

For Professional Development:
www.dlmpd.com

http://www.dynamiclearningmaps.org/
http://www.dlmpd.com/
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